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Speaking has been widely regarded as the core element of English language learning. The success of students 
in learning English is often measured by how well and articulates they can express themselves orally. Despite 
its popularity and the fact that it becomes one of the most embraced language skills by educational 
practitioners inside the classroom, speaking has been and is still thought of as the most challenging skill to 
master. A number of teaching techniques have been invented to tackle this issue and among them is role-play. 
Relying on this situation, the present study seeks to reveal the possible impact of role-play on students' oral 
performance and speaking confidence. Preliminary and post-tests as well as questionnaires were employed 
during the study for the purpose of data collections. The analysis of the collected data suggests an improvement 
in the participants' speaking ability in the experimental group, indicated by an increase in their average score 
on the speaking test from 66.50 to 76.28. This score improvement appears to be higher than the control groups, 
whose average score moved from 67.29 to 71.76. In addition to that, the investigation on the collected data also 
shows that role-play had a significant effect on the establishment of positive interaction with both high and low 
speaking confidence participants in the experimental group. There was an improvement in speaking 
performance scores from 69.70 to 78.29 and 50.50 to 68.80 from high and low speaking confidence 
participants. The improvement witnessed in the experimental class also appears to be more significant than that 
of the control group, whose scores changed from 70.25 to 74.10 for high speaking confidence participants and 
from 52.50 to 59.20 for the participants with low speaking confidence. The results of the study indicate that 
role-play plays a prominent part in improving students' speaking performance. 
 
Keywords: Role-play, speaking, students with high and low speaking confidence 
 
INTRODUCTION 
Speaking plays an enormous role in daily communications. Speaking enables people 
to form connections by allowing them to deliver and convey messages, influence others, and 
become versatile communicators. As a consequence of this vital role, speaking has gained 
popularity in learning a foreign language and is widely regarded as one of the most essential 
skills to learn and master. In English language classrooms, the demand for students to be 
fluent and skilful English speakers started to increase over the course of the last decades. 
Many believe that English acts as the only language widely spoken and recognised mainly by 
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most, if not all, prominent multinational companies and global educational institutions 
(Crystal, 20013). Hence, having the ability to speak and communicate in this language is 
deemed attractive and necessary by learners all around the world (Pennycook, 2017). 
However, despite its compelling trait and imperative role in everyday lives, speaking 
is still regarded as one of the most challenging skills to master. Among many factors that 
contribute to students' difficulty in acquiring English speaking skill, anxiety is claimed to be 
one of the most common reasons students are reluctant to put their oral skill into practice both 
inside and outside classroom settings (Brown, 2001; Burns & Hill, 2013). Several teaching 
methods have been developed ever since to overcome this anxiety problem, and among them 
is role-play. Many studies in different educational contexts have been dedicated to 
investigating the effectiveness of role-play in overcoming anxiety among learners when 
practising their speaking skills (e.g., Krisdiana, Irawati, & Kadarisman, 2018; Rayhan, 2014; 
Shen & Suwanthep, 2011). The studies yield a notable result indicating a significant impact 
of role-play on students' speaking performance. Following this move, the present paper 
attempts to explore the impact of implementing role-play on the participants' confidence to 
use their English oral skill inside classrooms. 
 
Literature Review 
The importance of speaking in EFL (English as a Foreign Language) learning 
With an undeniable status as the global language, English plays a vital role in almost 
all parts of our everyday lives. With the rapid progress of becoming the world's lingua franca 
by the turn of the century, English appears to fill all of our living spaces (Crystal, 2003). We 
can find it spoken at varying degrees by people from around the world, written in books 
published all over the globe and sung by singers from different countries. British Council 
(2013) speculated that in 2020 alone English language had a staggering number of speakers 
and learners at two billion. This number seems to confirm once again the status of English as 
the predominant international language and its seemingly indisputable position in society as 
the language of global competitiveness (Pennycook, 2017). English is believed to safeguard 
its speaker's prestigious level in society by opening them more doors of political, cultural and 
economic values and acting as a determining factor for someone's fitness in employment and 
education. Owing to the utmost importance of English to a person's life, the last few decades 
have witnessed the growing demands of English to be taught at all levels of educations and 
student's ages. This demand stems from the expectation that by learning English at all school 
levels and as early as possible, learners can successfully master the language once they finish 
their education. 
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The nature of success in learning English itself has been defined differently over time. 
At the earliest time, success in learning English happens when a person possessed a thorough 
understanding of the rules of the language, and successful English learners were strongly 
inclined to their ability in achieving desirable results on formal assessments of grammatical 
competence (Sureepong, 2018). Although this view persists in some academic settings, there 
is an increasing tendency to gauge the level of success in learning English beyond the 
mastery of grammar knowledge (Kot, 2015). With the invention of social learning theory, 
learning a language or learning other subjects in general is no longer seen as a separate 
activity from the social aspect of human life. The end result of learning is now marked when 
learners are able to apply what they learn from inside classrooms to real-world situations 
(Bandura, 197; Glover, 2011; Horsburgh & Ippolito, 2018). Learners' ability to navigate 
communication problems in real life is more desirable than their mere ability to remember all 
grammatical rules (Kuśnierek, 2015). In short, successful English learners are those who can 
speak the language fluently and effectively. This phenomenon suggests a substantial change 
in how success in learning English is perceived and, at the same time, sends a message that 
speaking proficiency now holds a vital position in English teaching and learning.  
Anxiety as a factor contributing learners' difficulties in mastering speaking skills 
Despite the fact that speaking occupies an indispensable position in present-time 
English language teaching (ELT) and receives a priority in teaching methodologies (e.g., 
content and language integrated learning and communicative language teaching), this skill is 
still commonly considered difficult by learners to master. Challenges in mastering speaking 
skills, as proposed by Timmis (2016), stem from students' affective and emotional factors. He 
argued that the application of speaking skill inside classrooms requires students to showcase 
their personalities to their peers-i.e., exposing their accents or putting their facial expressions 
and gestures on show while performing oral interactions. Displaying individually distinctive 
characters in front of the classroom has been recognised to cause fear of being mocked and 
ridiculed by students that will later breed anxiety, which Burns and Hill (2013) described as 
the real cause that keeps students from participating in oral language productions. Anxiety 
oftentimes tricks students into believing that their speaking sounds wrong, unclear and 
incomprehensible while the reality can be much different (Brown, 2001). In their early study, 
Horwitz, Horwitz, and Cope (1986) stated that students with speaking anxiety could be 
distinguished by their fear to communicate with others by using the target language due to 
their underlying presumption that others would evaluate them negatively. 
Issues on students' anxiety in English speaking classrooms have been well 
documented over the course of decades. Çağatay (2015), for example, found out that 
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university students in Turkey exhibited a moderate level of English speaking anxiety and the 
level increased when they hold conversations with native English speakers. By the same 
token, Melouah (2013) revealed that the participants of her study showed a high level of 
anxiety when it came to English oral production. She argued that the anxious feeling likely 
sprang from the participants' fear of interaction with and perception of other and low self-
esteem. In the Indonesian context, Anandari (2015) discovered that English speaking anxiety 
was prevalent among students. She postulated that Indonesian students, despite their cultural 
and economic backgrounds, tend to feel anxious about English speech production. This 
feeling, as she further argued, is closely related to the students' poor confidence with their 
language proficiency, their ability to deliver messages well and their state of being 
comfortable with speaking a foreign language. It seems evident from the aforementioned 
studies that there is widespread unease amongst EFL students to actively communicate in the 
target language. This discomfort feeling, if not addressed effectively, will deter students' 
learning process, and cost them their academic goals.  
Role-Play to minimise learners' anxiety and improve their speaking performance 
Owing to the detrimental effects of anxiety where it can negatively impact students' 
performance inside EFL classroom and be a hindrance to them from achieving their learning 
goals (Mohamad & Wahid, 2009), a number of teaching methods have been invented to 
mitigate learners' anxiety and among them is role-play. In the realm of education, role-play is 
commonly described as classroom activities that focus on "identifying and labelling a set of 
appearances and behaviours on the assumption that these appearances and behaviours are 
characteristic of a particular person and predictable within a given situation" (Ments, 1999, 
p.6). In EFL classrooms, role-play enables students to perform various intercultural activities 
adapted from real-life scenarios. By participating in those activities, students are able to 
practice their language repertoire and develop overall communicative competence by 
thinking, feeling and behaving in an expectedly same manner that a target language speaker 
would do in real-life situations (Ments, 1999; Qing, 2011; Kuśnierek, 2015). 
The benefits of role-play to English learners have been widely studied throughout the 
last several decades by some researchers such as Early (1977), Suwanthep (2011) and Rayhan 
(2014). Early (1977), for example, revealed that role-play provided a vital role of rehearsal 
for students to put what they have learned into action and learn how to face challenges they 
might encounter in the actual target language communication. Involving three hundred 
university students to participate in their study, Shen and Suwanthep (2011) learned that role-
play successfully increased the participants' language productivity by providing them 
medium to discuss and construct their prior knowledge of English with their facilitators and 
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peers. Having investigated the effect of role-play on primary students, Rayhan (2014) 
concluded that role-play plays a significantly positive impact on the participants' speaking 
performance by giving them more spaces to practice their oral abilities. He further noted that 
this teaching method has also helped improve students' confidence by allowing them to 
support each other in the activities and giving them a sense of cooperation instead of 
competition in the classroom.  
In the Indonesian academic setting, Yuliana, Kristiawan, and Suhartie (2014) 
discovered that students taught by using role-play achieved higher scores on the speaking test 
than their counterparts who were exposed to different teaching methods. Similarly, Krisdiana, 
Irawati, and Kadarisman (2018) also pointed out the substantial influence of role-play on 
students' oral skills. They asserted that not only is role-play able to contribute positively to 
students' communication skill, but it can also help them gain higher marks on the speaking 
tests.   
The effect of role-play on students' speaking performances has indeed been well 
documented by researchers all over the world. In the Indonesian context, however, studies on 
the effect of role-play have been primarily focused on looking at the impact of this teaching 
method on students' achievement on the test. Little information, to the best of the authors' 
knowledge, is documented on the interaction between role-play and Indonesian students' 
confidence to speak inside the classrooms. In addition to that, when it comes to secondary 
education, many role-play studies in Indonesia have exclusively involved high school 
students as their participants (e.g., Yuliana, Kristiawan, & Suhartie, 2014; Firdaus & 
Amaniarsih, 2018). The effect of role-play on students in different types of secondary 
education is still poorly investigated. This assertion appears to be true when it comes to 
studies on role-play and its effect on students at vocational schools. For this reason, the 
present paper seeks to fill the gaps by conducting a role-play study on vocational school 
students to reveal if the teaching method has an impactful effect on their speaking 
performance and build a positive interaction with their speaking confidence. 
 
METHOD 
The objective of the study 
The present paper seeks to understand and gather empirical evidence of the effect that 
role-play has on Indonesian students' oral ability and their confidence inside the classrooms. 
On the ground of this, two research questions addressed are as follow: 
Is there any difference in English speaking skill between the participants taught by role-play 
and those taught by a traditional presentation? 
Is there a positive interaction of role-play and the participants' confidence in speaking skill? 
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The design and population of the study 
The current study applies a quasi-experimental research design. As put forward by 
White and Sabarwal (2014), quasi-experimental enables researchers to identify groups of 
participants who possess similar characteristics and split them into two different groups: 
experimental and control groups. This research design, as they further argue, is practical 
when the goal of a study is to reveal any significant outcome that a treatment may have 
towards these two groups upon its implementation. As stated in the research questions, the 
present study attempts to investigate the improvement of English oral performances between 
participants who are and are not taught by role-play. With participants drawn for the same 
school and educational level, the authors are of the belief that a quasi-experimental design 
will be the best fit for this study.  
Forty-eight students from two different classes in a vocational school in the 
Tangerang region, Indonesia, acted as the participants of the study. The population of the 
present study was second-year students majoring in broadcasting. As there were only two 
classes on the aforementioned major and level of education in the appointed school, the 
present study utilised total population sampling as the sampling technique. Total population 
technique was desirable for this study because this technique is practical to use in a relatively 
small size population as it allows to include the entire population as the research participants. 
 
The data collection methods and analysis 
The current study made use of a speaking test and questionnaire to gather all 
necessary data. In order to collect information needed to measure the participants' oral skill, 
the study administered a speaking test in pre and post-tests. As stated by Louma (2004), in 
developing a speaking test, it is imperative for test developers to consider the test 
specification, which refers to specific oral abilities that a speaking test will focus on 
measuring. Following this assertion, the current study developed a test that focused on 
measuring various aspects of the participants' oral performance, such as pronunciation, 
grammar, vocabulary, fluency, and comprehension (see appendix 1 for more details). 
Fernandez (2018) pronounced the vital aspect of including strategic competence in 
constructing questions in speaking assessments. They argued that strategic competence 
allows test takers to rectify their communication issues and increase their performance while 
doing the assessment. In addition, strategic competence also increases the validation of the 
test. Hence, for the sake of strategic competence and test validity, the present study adapted a 
speaking test developed by ETS (2019). The present study was of the belief that ETS, as one 
of the major language testing providers, develops speaking test questions that have been 
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tested out for their strategic competence and validity. To facilitate the process of data 
calculation, the present paper used a scoring rubric to translate the students' answers into 
numerical data. The lowest possible score the participants could obtain is one, while the 
highest score to achieve is ten. The total score the participants had from the test would then 
be multiplied by two and the result would be the final score for them (see appendix 2 and 3 
for more details).  
The speaking test in pre and post-tests consisted of five interview questions and 
focused on four different topics. The topics are describing a particular device regarding its 
function and how to use it, asking for suggestions and giving advice, expressing obligation 
and necessity, and persuading and convincing others to accept given advice or opinions (see 
appendix 5 for more details). The selection of the topics and the construction of the test 
questions were in accordance with information as listed on the syllabus currently used in the 
classroom.  
A questionnaire was handed to the participants to evaluate their speaking confidence. 
The questionnaire was adapted from Griffee (1997). It was intended to assess the participants' 
ability and assurance to speak as well as willingness to engage in English oral activity (see 
appendix 4 for more details). There were thirty questions on the questionnaire answered by 
using a 5-point Likert scale. The Likert scale measures the participants' level of agreement 
toward the given statement. The present study follows the level of agreement on a 5-point 
Likert scale developed by Brown (2010). The levels of agreement used are strongly agree, 
agree, undecided or neutral, disagree, and strongly disagree. The questionnaire results were 
used to set the participants with high speaking confidence apart from those with low speaking 
confidence (see appendix 4 for more details). 
The data collection procedure 
The present study was conducted from February to April 2019. There were fifteen 
classroom meetings in total. The first meeting was dedicated to carrying out the preliminary 
speaking test. In the second meeting, the lesson's topic was explained to both classes and the 
concept of role-play was introduced to the experimental group. In the next meeting, the 
participants in the experimental class were exposed to examples of role-play videos. Once the 
students finished with the videos, they were divided into six groups and asked to write a role-
play script based on the topic of the lesson. As the topic centred around how people in the 
media industry perform their job, the participants were assigned roles such as reporters, TV 
hosts, news anchors, camera persons, audio engineers, and informants. The next several 
meetings were allocated to give the participants opportunities to showcase their oral 
performances in front of the classrooms. Each performance was followed by feedbacks and 
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evaluations. Immediately after the students in the last group finished with their performance, 
a new topic was presented to the class. The participants repeated the activity with the new 
topic assigned. There were three topics given to the participants in total during the study. In 
the last classroom meeting, a post-test was administered to see whether role-play positively 
affected the students' speaking ability and build a positive interaction with the students' 
speaking confidence. 
 
The result of the preliminary test 
The mean score of the test results showed that the participants from one class 
(henceforth broadcasting class 1) marked 66.5 while the other class (henceforth broadcasting 
class 2) achieved 67.2. To ensure the homogeneity of the participants, a paired sample t-test 
was run for both groups. Table 1 below reveals the result of the test. 
Table 1 













Interval of the 
Difference 
Lower Upper 
Pair 1 Pre_test1 - 
Pre_test2 
-.792 14.009 2.860 -6.707 5.124 -.277 23 .784 
 
As the table shows, the value of Sig. (2-tailed) is higher than the significant level of 
0.05. It indicates that there is no significant difference between the participants in 
experimental and control groups regarding their speaking skills. It can, thus, be concluded 
that the students from the two classes possess similar entry behaviours. The broadcasting 
class 1 was then assigned a role as the experimental group, while the broadcasting class 2 
acted as the control group. The table below shows more detail of the groups. 
Table 2 
The participants of the research 
 
Group Population Number of students 
Experimental  Broadcasting class 1 24 
Control Broadcasting class 2 24 
In addition, a set of questionnaires was administered to determine the level of 
speaking confidence among participants. The result showed there were 20 students with a 
high level of speaking confidence and 4 students with a low level of speaking confidence in 
both experimental and control classes. The chart below illustrates the detail of the result. 
Linguists: Journal of Linguistics and Language Teaching 
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While the students in both classes would be presented with the same lesson, it would 
be delivered in different ways. The participants in the experimental group would be taught by 
using role-play technique, while those in the control group would be given lessons with 
traditional presentation activities.  
 
FINDING AND DISCUSSION 
Role-play and the participants' speaking performance 
The first research question of this study asks: " Is there any difference in English 
speaking skill between the participants taught by role-play and those taught by a traditional 
presentation?" In order to answer the proposed question, the preliminary and post-test were 
carried out to reveal the impact of role-play on the participants' speaking ability. In addition, 
the tests were also administered to measure the significance level of influence that role-play 
might have compared to the other teaching technique used in this study. The following table 
























Experimental Class Control Class
Chart 1 
The distribution of the participants with high and low level of 
speaking confidence 
High Speaking Confidence Low Speaking Confidence
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Table 3 
The preliminary and post-test results 
 
 Pre-A1 Pre-A2 Post-A1 Post-A2 
N Valid 24 24 24 24 
Missing 0 0 0 0 
Mean 66.50 67.29 76.28 71.76 
Median 66.50 66.50 78.00 72.00 
Std. Deviation 10.296 10.302 6.749 8.197 
Minimum 50 50 64 54 
Maximum 84 82 90 86 
Sum 1596 1615 1907 1794 
 
Note: 
Pre-A1  = Preliminary test result from the experimental class 
Pre-A2  = Preliminary test result from the control class 
Post-A1 = Post-test result from the experimental class 
Post-A2 = Post-test result from the control class 
 
As the table 3 displays, the mean scores of the preliminary test between experimental 
and control classes show no significant differences. The lowest score achieved by both 
groups is 50, while the highest results are 84 and 82 for the experimental and control groups 
consecutively. The post-test result, however, indicates an increasing trend in the participants' 
scores. The lowest and highest marks for experimental and control groups sequentially are 64 
and 90 and 54 and 86. In addition to that, an alteration of score is also witnessed on the 
average mark that both classes achieved before and after the study, with the experimental 
group's average score changes from 66.50 to 76.28 and the control group's score increases 
from 67.29 to 71.76. This result tells us that while there is an improvement in the participants' 
speaking ability for both classes, those taught by using role-play technique show a more 
significant change in their speaking test score than their counterparts taught by using 
traditional presentation.  
The outcome of the present research appears to confirm the results of previous 
studies, such as the studies of Yuliana, Kristiawan, and Suhartie (2014) and Krisdiana, 
Irawati, and Kadarisman (2018), on the positive effect of role-play on students' speaking 
performance in the Indonesian context. The aforementioned studies also discovered that the 
participants taught with role play achieved higher average post-test scores compared to their 
counterparts taught with different teaching methods. This study argues that the significantly 
increased scores of the experimental group on the post-test occurred for the reason that the 
participants were provided with more opportunities to use their target language.  
Furthermore, the present study noted that role-play provided adequate spaces for the 
participants to utilise the knowledge they have on the target language. The participants had 
ample time to practice their English with their classmates as well as give and provide 
necessary feedback to their group members. These activities would familiarise the students 
Linguists: Journal of Linguistics and Language Teaching 
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with communicating in the target language and consequently allow them to achieve better 
scores on the test. This phenomenon appears to validate Shen and Suwanthep's (2011) 
statements which argue that role-play is a remarkable teaching method for speaking for it has 
successfully proven to increase the participants' language productivity by providing them 
medium to discuss and construct their prior knowledge of English with their facilitators and 
peers. 
Taking all the stated findings into account, the present paper concludes that role-play 
plays a positive role in the participants' speaking performance. Furthermore, role-play 
appears to have a more significant influence than other teaching techniques such as 
presentations. 
 
The interaction between role-play and the participants' speaking confidence 
In addition to measuring the level of influence that role play has on the participants, 
this study was also aimed, as stated in the second research question, to determine whether 
role-play builds a positive interaction with both high and low speaking confidence 
participants. In doing so, the present study utilises the data from the speaking tests by 
comparing the scores achieved by the participants. The final calculation of the data is 
displayed in the following table. 
Table 4 


















N Valid 20 4 20 4 20 4 20 4 
Missing 0 0 0 0 0 0 0 0 
Mean 69.70 50.50 70.25 52.50 78.29 68.80 74.10 59.20 
Median 69.00 50.00 70.00 51.00 78.00 70.00 74.00 58.00 
Std. Deviation 7.968 1.000 8.422 3.786 5.274 1.789 6.410 4.382 
Minimum 55 50 55 50 70 66 62 54 
Maximum 84 52 82 58 90 70 86 66 
Sum 1394 202 1405 210 1644 344 1556 296 
 
 Note 
P- : The preliminary test result 
Po- : The post-test result 
A1B1 : The participant with high speaking confidence in the experimental class 
A1B2 : The participant with low speaking confidence in the experimental class 
 A2B1 : The participant with high speaking confidence in the control class 
A2B2 : The participant with low speaking confidence in the control class 
 
As the table represents, the four groups of the participants performed differently on 
the tests. The participants with high speaking confidence in the control class achieved the 
highest mean score in the preliminary test. In contrast, those with a low level of speaking 
confidence in the experimental class scored the lowest. Taking the mean score into account, it 
appears that in the preliminary test, the participants in the control group outperformed their 
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counterparts in the experimental class. The mean score achieved by the participants with high 
speaking confidence in the control class is 70.25, and it appears to be slightly higher than that 
of the experimental class, which is 69.70. The same phenomenon is also observed for the 
participants with low speaking confidence. The participants in the control class performed 
better on the test compared with their peers in the experimental group. The mean scores 
achieved are 52.50 and 50.50 for both control and experimental classes, respectively. These 
results point to a conclusion that before role-play was applied to the experimental class, the 
control class performed slightly better. 
The post-test data, however, display a somewhat different result. Though an upgrade 
of speaking test results can be noticeably witnessed on all groups of participants, the most 
considerable improvement occurs in the experimental class for both high and low speaking 
confidence students. The average score for high speaking confidence participants in the 
experimental class changes from 69.70 to 78.29, while it moves from 50.50 to 68.80 for low 
speaking confidence participants in the same class. In the control class, the average score on 
the test changes from 70.25 to 74.10 for high speaking confidence students and their lower 
speaking confidence counterparts witnessed a change of average score from 52.50 to 59.20. 
To compare, the students with high and low speaking confidence from the experimental class 
performed better on the test after they were taught by role-play than their counterparts in the 
control groups. This result confirms a positive interaction between role-play and the students' 
speaking performance indicated by the improved score the participants achieved on the test. 
What this result also confirms is Shen and Suwanthep's (2011) assertion on the beneficial 
effect role-play has on students' language productivity. They argued that role-play had a 
significant effect on the increase of students' productivity in using the target language orally. 
As witnessed from the study, in addition to the increase of the participants' confidence, the 
researchers observed that the participants' willingness to produce oral language inside the 
classroom also improved. The present study argues that the nature of role-play which allows 
the students to play different acts with their friends in a supported classroom environment 
where the use of oral target language is encouraged and facilitated familiarise them with oral 
productivities and motivate them to produce more language. As a result, the students were 
more adjusted to communicate with the target language, and the improvement in the 
production of the English language was witnessed. The present study's argument appears to 
support Rayhan's (2014) statement as mentioned in the previous section on the capability of 
role-play in providing ample spaces for students in a safe environment to practice the 
language they learn inside the classroom.   
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CONCLUSION 
 The result of the present study reveals that role-play contributes a significant 
influence on the participants' oral ability in the experimental class. Those who were taught by 
using role-play show a significant increase in their test result compared to the participants 
exposed to the traditional presentation technique. It can be argued that the improvement 
witnessed in the experimental class is due to the participants' frequent exposure to the 
practice of English speaking. As role-play requires the students to act out specific roles and 
hold conversations in English, their opportunities to use and showcase their ability in using 
the target language were facilitated. 
 In addition to that, the present study also witnessed a positive interaction between role 
play and the participants' speaking confidence. As role-play demands the participants work 
together in a group, it is contended that mutually positive interactions among the participants 
can take place inside the classroom. The participants with low speaking confidence who tend 
to be shy and reluctant to speak are supported with helps they might need by their high 
speaking confidence counterparts. On the other hand, by assisting their friends, the 
participants with a high level of speaking confidence gain even higher self-assurance towards 
their oral ability. It appears that both groups of the participants in the experimental class are 
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